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What happens after the Supreme Court ends affirmative action, as is anticipated
this week? Colleges and universities will have to admit students using only
methods that are “race-neutral,” and will not be allowed to consciously consider
any applicant’s race. But institutions that have long viewed student-body
diversity as essential to their missions will not change that belief simply because
of the Court’s ruling, nor could the Court purport to mandate such a shift in
values. What if schools move, as many surely will, to obey by adopting race-
neutral measures—for example, deémphasizing test scores, or boosting
applicants from poorly funded high schools—that are designed to produce racial
diversity, trying to create some semblance of what they achieved when using
affirmative action? Would those moves be lawful? This will almost certainly be
the next big question about admissions, as lawsuits will likely be filed claiming
that race-neutral policies devised with diversity outcomes in mind are racially
discriminatory. (4% B The New Yorker, daily comment by Jeannie Suk Gersen,
June 26, 2023)
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Recent work by those who initiated critical reflection on ‘mixed race’ or bi-
racialism in the early 1990s now deploys the term ‘multiracial’. ... Furthermore,
the over-exuberant deployment of a notion like hybridity can connote an
uncomfortable claiming of heterosis, the inherent biological superiority of
‘mixed race’.... Understandings of ‘race’ and ethnic identity in contemporary
societies require an engagement with the legacies of colonialism and global
migration; the processes through which cultures thereby brought into contact
have mixed; and the complex formations of identity arising from the first two
processes. (4 B Porker & Song (2001) Rethinking ‘mixed race’. Pluto Press)
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I am interested in effective utilization of evaluation —not necessarily more
utilization but more effective utilization, use for improving daily program
practice and also use for making larger changes in policy and programming.

What do we know about making evaluation more helpful to practitioners,
program planners, and policy makers? The best way that we know to date of
encouraging use of evaluation is through involving potential users in defining the
study and helping to interpret results, and through reporting results to them
regularly while the study is in progress. As Huberman (1989) has recommended,
such strategies may be even more successful if the evaluator maintains contact
with users for a long period after the study ends and if the evaluator listens to
what program people have to say about the meaning of evaluation findings and
learns from them and with them about how to apply the findings in concrete
situations. This kind of “sustained interactivity” transforms one-way reporting
into mutual learning.

(35 B Weiss, C. H. (1998). Have we learned anything new about the use of

evaluation? American Journal of Evaluation, 16 (1), 21-33.)
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